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Mission and Vision of PCPS
The mission of Pathways College Preparatory School (PCPS) is to prepare every child for entrance and

e
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success in college and beyond. We view colleg
equity. Students are challenged academically, socially, emotionally, spiritually and physically. Through a
holistic education we set the foundation that
Core Values

1 Academic Excellence

success

o All students ca n and will achieve academic excellence through challenges, rigor and critical

thinking .
1 Mutual Respect
0 Learning and working together in order for students to make responsible choices for
themselves, the community and world at large.
1 Equity
o Equity requires that each individual receives what the y need in order to succeed.
1 Accountability
o Each member of the community is accountable for the choices they make.
1 Self Actualization
o0 Guiding each student on their path to success.
1 Holistic Education
o Educating the mind, body and soul of each student.
1 Collaboration

o Building a Pathways College Preparatory School partnership of students, parents, teachers

and community.

Description of the School

Pathways College Preparatory School is a small learning community serving stu dents in grades 6 -12. Our
mission is to prepare every child for entrance and success in college and beyond. We believe that excellence

is achieved through equity. Equity requires that the needs of all members of the Pathways community are

acknowledged, valued and met.

The vision of Pathways is to support the academi ¢, social and emotional needs of our students, staff and

families through:

U Advisory program : meets weekly; to implement curriculum with a focus on academic excellence,

adolescent health, colle ge and career explorations, diversity, tolerance and conflict resolution.

U Personalized Learning Plans: Twice each year, students and families come together with the advisor

to create or update the Road Map-which is a personalized plan that sets the academi c, social and

emotional goals for students.

U Advanced Placement: Each student is expected to take a minimum of two (2) AP courses in the

subject area(s) of their choice.

U Block Scheduling: All classes will run for a minimum of 45 minutes and a maximum of two hours per
day in order to increase instructional time for literacy within the content areas , cooperative and

project based learning.

U Expressive Arts : will be a core focus for developing and enhancing the self -esteem and self -

confidence of our students

U Individual Lifetime Sports : provides students with an opportunity to explore a variety of activities

that allows them to see their own mastery over time which can serve to enhance self -esteem and

self -confidence.
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Community Service: The school will estab lish grade -wide community service days where advisory
groups will provide service in the community.

Performance Assessment and Portfolios: Students will be assessed though activities which provide
them with the opportunity to demonstrate mastery and under standing in multiple ways. Student work
will be presented annually by the students to the faculty, their peers and family members.

Expectations of Teachers and other Staff Members

The following are the skills, experiences and beliefs required for teach ers joining the PCPS learning
community:

U Demonstrated knowledge of and ability to teach in the content area in which you are licensed.

U Demonstrated ability to set clear and high expectations for all students based on a belief that all
students are able to succeed academically, socially and emotionally.

U Demonstrated ability to use a variety of instructional techniques and strategies which support the
needs of all students and provides opportunities to address real -world issues. Sample instructional
technique s and strategies include: use of the workshop model, differentiated instruction, project -
based learning, cooperative learning, use of manipulatives and primary sources including art,
literature and graphics.

U Willingness to communicate with parents on areg ular basis in the role of student advisor.

U Willingness to integrate College Board curriculum and diagnostic materials into courses which include

Advanced Placement, Springboard, CollegeEd, PSAT and SAT Readiness

All teachers are expected to be in the proc  ess of developing
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The ability to develop performance -based assessments and use of portfolios.

The ability to use technology as a tool and resource for instruction, communication and administrative
tasks.

Classroom management techniques that respond to th e needs of all students.

A deep understanding of the social, emotional and developmental needs of adolescents and ways to
address these needs as a member of a student support team.

The ability to create  curriculum as a member of a curriculum planning team .
A thorough knowledge of the advisory program expectations and curriculum

The skills needed to be a competent , compassionate advisor

All Pathway teachers are strongly encouraged to participate

i

i

In the design and facilitat ion of community service experie nces.
The design and teaching of elective course s

In a variety of professional development experiences with the primary goal of continuous reflection
on professional practice. These experiences may include: peer coaching, critical friends groups,
action research projects and study groups.

Policy and decision making for the school community

College Board professional learning opportunities durin g the summer and on Saturdays (6 ) throughout
the school year.



TeacherPerformance ReviewGoals(TPR)
Teachers are expected to set professional goals for each academic year. The goals must include a

performance outcome for students and a professional area of growth that is aligned with the school -wide
professional development focus and practice area. Teachers will be evaluated in part, based on the
achievement of the goals. Goals should be created after carefully looking at your st dathdromithed

previous school year and the pre -assessment data generated at the beginning of the school year.  Teacher
performance Review goals are due by the last school day in September of each year.

Job performance evaluation will conform to the UFT contract. All teachers are expected to set professional
goals for the year. These goals should include a performance outcome for st udents and a professional area of
growth that is aligned with the school -wide professional development focus and practice area. These goals
should be created using student data from previous school year and data generated at the beginning of the

school year. At formal observations, teachers will be required to produce these goals, the supporting data

and demonstrate progress towards achieving these goals. Teachers are strongly encouraged to meet with

their supervisor before the middle of October to discuss these goals, as well as their instruction and
assessment plan for achieving them. At this meeting both tenured and non  -tenured teachers may develop a
plan of evaluating progress towards meeting these goals as an alternative to one or more formal observat ion.

Teaching and Learning at Pathways

At Pathways College Preparatory School we believe instruction should be student centered and respond to
the unique needs of individual students . Understanding is developed through a series of experiences inside
and outside of the classroom. The role of the teacher is to facilitate the process of developing
understanding by designing thoughtful curricula, units of study and daily lesson plans that focus on providing
students with the opportunity to grapple with and experience big ideas within each discipline of study.
Teachers are expected to articulate what all students must know, understand and be able to do as a result of
the learning taking place during the course, unit of study and or daily lesson. Although the instructional
delivery model should be determined on the basis of the content of each lesson, the great majority of
instruction should be presented within the workshop model framework.

Overview of the Workshop Model

The workshop model is a model for tea ching adults and young people. The model is based on scientific
research about the brain and learning. The research shows that it is essential to activate prior knowledge in
order to build upon the current know ledge to develop nhew meaning. Research on atte ntion and learning
reveals that most students can actively consume information for a maximum of 15 minutes at a time before
they need an opportunity to process new information  to construct meaning . Additional research shows that
in order for learning to 0 ccur, students need multiple opportunities to practice the new information . The
workshop model encompasses these elements. Much has been written about the workshop model and
resources are available in the school office. The following is a brief overview. (See grid below)

The Workshop Model has 6 steps:
1. Connection:Todayds | earning is connected to a prior |l earni
2. Mini- Lesson: The teacher, through direct instruction, models for the whole class the skill, strategy
or content being used in the ¢ urrent lesson. Teachers are encouraged to use v isual representations
and real world examples to help students deepen their understanding. It is expected that students
will vary in their understanding after the initial modeling of the strategy. You will be able to observe
their level of understanding in the next step.



3. Guided Practice : The teacher guides the class through the steps that he/she modeled for the class
The students have an opportunity to actively practice or synthesize the new information with support
from their peers and the teacher.  Teachers are expected to give students an opportunity to reflect
on their understanding of the material presented during the mini -lesson. This is typically done by
asking each student to think, write or talk to th eir partner about the concepts. The teacher moves
around the room to observe and listen to the conversations students are having.

4. Independent Practice : The students practice using the content, skill or strategy while the teacher
observes. This practice ca n be done individually, in pairs, or groups of three to six students. If during
the guided practice you notice students who are struggling to construct meaning, use part of this
time to differentiate instruction by working with students individually or in small groups. In general ,
some students may need to observe modeling several times for clarity, while other students may need
continued modeling in order to grasp a concept that is particularly difficult for them. The teacher
spends this time moving arou nd the room working with individuals or small groups.

5. Share: The teacher selects students to share their learning experiences as another opportunity to
model the skill or strategy as well as to reinforce learning by demonstrating understanding through
presenting orally.

6. Link: At the close of the workshop ,t h e
strategies or content in the unit of study.

t eacher $Kil stiategy br cahtany té the skills,

In order for this model to be effective and successful, teachers must manage time. Below are some examples

of ways that teachers choose to manage time in the workshop model

Architecture Definition Example- ELA Example- Math
of the workshop
model
Connection Todayo6s | ear ni ng | Yesterday we learned We have been practicing
5 minutes a prior learning experience. Each how to pay attention to graphing linear
lesson should be explicitly t he char act el equations, today we are
related to the material taught when reading a novel 8 going to look at how
previously. This is essential for Today we are going to graphing linear equations
new understandings to develop. look at how paying on a coordinate plane
attention to those traits helps us solve systems
helps us understand the of equations
character s ¢
Mini- Lesson: The teacher, thr ough direct / have a passage from / have two equations on
4-12 minutes in instruction, models for the whole Things Fall Apart _on the the char t. | am going to
a 45 minute class the skill, strategy or overhead. Waitch as / refer to the poster we
period content being used in the read aloud, | am goin g to | wrote Wednesday on
4-15 minutes in current lesson. Teachers are stop and jot notes. We how to graph an
a 90 minute encouraged to use visual made a list of equation. Watch me as /
period representations and real world Okonkwas st r a/ t| follow those steps and
(Consider examples to help students yesterday. As | read graph both lines. Now
o0gat her i n deepen their understanding. Itis the passage | am going when | look at the graph

students close
to
demonstration
area)

expected t hat students will vary
in their understanding after the
initial modeling of the strategy.
You will be able to observe the
level of understanding in the
next step.

to think how his
character traits effect

his actions. | am going to
write my notes in my
margin, let me show you
howé

/ notice that the line s
intersect at (4 , 3). Let
me substitute those
values for x, y in the
equations.

!/ noticeé

Guided Practice :
5 minutes

The teacher guides the class
through the steps that he/she
modeled for the class. The

/ have a second passage
from chapter three. |
am going to give you a

! have a set of equations
to solve on this chart.
Please work with you




students have an opportunity to
actively practice or synthesize
the new information with support
from their peer s and the
teacher. Teachers are expected
to give students an opportunity
to verbalize their understanding
of the material presented during
the mini -lesson. This is typically
done by asking each student to
think, write or talk to their
partner about the con cepts. The
teacher moves around the room
to observe and listen to the
conversations students are
having.

few minutes to read it
and think about it. At

my signal | would like you
to tu rn to your partner
and discuss which parts
of the passage show how
a trait of Okonkwo

effects his actions

group to graph both lines
and find the point of
intersection. Would one
partne r group please
lead us through the
process by graphing the
lines on the chart in
front?

Independent The students practice the using Please read in your Please take out your
Practice : the content, skill or strategy individual novels. | want text and do examples
15 minutes while the teacher observes. This you to practice the AR37-a though e
practice can be done individually, strategy of noticing how / have assigned each
in pairs, or groups of three to six t he charact el tableone letter to put
students. If during the guided effect his or her on a chart paper. Please
practice you notice students who actions. | will expect be prepared to explain
are struggling to construct you to be able to speak how you solved the
meaning, use part of this time to with me about parts in examples and graphed
differentiate instruction by your novel where you the lines on your chart.
working with students notice this happening as 1 will be coming around
individually or in small groups. In / come around and fo each table to discuss
general some students may need conference with your the process.
to observe modeling several group.
times for clarity, while other
students may need continued
modeling in order to grasp a
concept that is particularly
difficult for them. The teacher
spends this time moving around
the room working with ind ividuals
or small groups.
Share : The teacher selects students to Taylor, would you share Please post your chart
5- 10 minutes share their learning experiences with the class what you on the wall.
as another opportunity to model noti ced aboul galerywalk around the

the skill or strategy as well as to
reinforce learning by
demonstrating understanding
through presenting orally

trait of acting without
thinking about something
and how it affected his
actions in Chapter 5 of
your book. Does anyone
else want to share?

room. One member of
the group should remain
with the chart to explain
the results

Link:
1 minute

At the close of the workshop the
teacher | i skil,s to
strategy or content to the skills,
strategies or content in the unit

of study.

So today we learned

that paying close
attention to
traits helps us
understand how and why
they act in certain ways,
as you continue reading
novels about social

/ssues | want you to

So today we learned
that graphing two linear
equations can help us
find the solution to a set
of equations. | want you
to keep in mind the
various steps we
practiced and how we
can use these steps




always keep in mind this
strategy as one way to
help you have deeper
comprehension of your
text.

when we graph all
different kinds of
equations.

Understanding by Designapproach to planning

Understanding by Design is a best practice curriculum planning model. To become proficient in planning
ng the steps and strategies as well

curriculum using Understanding by Design requires a commitment to learni

as developing an understanding of the philosophy that forms its basis. There are several good books

available in the office and much of the profession  al development within school will be devoted to UbD.  The

following i s a brief outline of the process.

1 Step 1: The goals and outcomes are identified first by asking what must students know, understand
and be able to do as a result of learning . Teachers are expected to utilize the NYS Standards to

derive what students must k now (facts, vocabulary) and be able to do (skills)

. The understandings are

derived by the teacher asking what you hope students will remember and understand. What concept
or lens will you use to tie the content and skills to something important enough for
remember? For example, perspective, conflict, power, patterns, inquiry, voice

1 Step2: the evidence students will produce to demonstrate they have met the goals and objectives

Key questions to ask include: How will students demonstrate that the
and content; understand the concepts and big ideas of the unit; and can perf

students to

y know basic facts, vocabulary
orm the critical thinking

skills of the subject area / discipline . Using UbD teachers actually plan the summative and formative

assessment tasks befo re teaching.

1 Finally the daily lesson plans are created based on the goals and objectives (Knowledge,

Understandings and Dods (skill

Units of Study

s), and

t he

assessment

A unit of study is an organized collection of learning experi ences that focus on a central idea, theme or

concept. Students look at a theme over a period of time within the unit of study. Most units of study are

designed to last between four and six weeks in length.

Sample Units of Study
novels in book groups

CPM text)
Spanishi a unit in thetext i.e. Vacation and leisure activity

in a text book.

ELA - genre studies, i.e. reading memoirs, writing memoirs, understanding poetry, reading histo
Math - Geometry translations, fractiowlecimals and percents, geometric solids (often a chapter ir
Social Studies either a conceptmperialism, Civilization, or a time period Ancient Egypt, The Ciy

War Years, or a strategy, Using Primary Sources, Writing responses to DBQs
Science The scientific method, Evalion, Organ Systems, Weather and Erosion, (generally a cha

Throughout the unit of study, the  teacher designs a series of mini -lessons that teach and model the content,
skills, thinking, reading and writing strategies neces  sary to understand the key concepts. These mini lessons
are geared towards the summative assessment (see assessment section bel ow) which is based on the



standards and big ideas of the unit (K. U. D.). Each unit of study has an overarching essential question that is
used to engage students in the ideas of the unit. ~ Essential questions are used to hook and engage students in
higher order thinking throughout the individual lesson and unit of study. It is introduced at the beginning of

each unit of study as a way to activate thinking. Essential questions are open  -ended questions that ask
students to grapple with authentic ideas. Th e goal is to have students come up with a realm of possible
answers.

Stage 1: Goals and Outcomes as Learning Objectives (K. U.D.)

The goals and outcomes are called Learning Objectives . It describes what students will know and be able to

do at the end of the year, unit of study or lesson.  Each unit of study must have clearly defined learning
objectives to describe the goals and outcomes for the unit. These goals and outcomes must be based on the
New York State Standards for Learning and the College Board Standards for College Success. These goals
represent the big ideas embedded in the content and concepts of the unit. These big ideas represent what

we want students to hold onto beyond the limitations of the unit of study.

The learning objective musti nclude a clear and measurable outcome.

Examples of K.U.D.s
Know: Students will know when Columbus discovered the Americas.

Understandings: Exploration can lead to the advancement and dest ruction of civilizations.

While the unit of study encompasses the overall goals and objectives for the unit, each daily lesson must
have a specific learning objective  (KUD). The learning objective (KUD) is expected to be posted daily and
accurately reflect the learning taking place in the classroom. This provides a framework for students and
sets clear and explicit expectations for the lesson. While teachers may allow students to write the learning
objective, it is more important that students know what is expected and be able to assess whether the
objective has been met.

D o B6Students will identify the route used by Columbus on a map.

Stage 2: Evidence and Assessment

After the big ideas, standards, goals and outcomes have been identified, the next step in the process is to
design the forms of evidence that will be accepted as evidence that students met the objectives.

There are 3 types of assessment:

U Diagnostic Assessment gives you information about what students know and are able to do before you
deliver instruction on a particular subject. ~ These pre -assessments help you to fine tune the unit or
lesson plan before you begin teaching so you can differentiate instruction based on the readiness,
interests and learning preference of the students.

U Formative Ass essment or assessment for learning as we referto it  : An assessment that allows the
teacher to check on student s dlhigistiegaleesidencednd oughout t he
information the teacher uses to drive the instructional plan for the next day. This can take the form
of informal observations, conferences (1:1 discussion with the student) , @ quiz, homework, journal
entry, exit card . Formative assessments can also take the form of a self assessment by the student
which provides an opportunity for stu  dents to describe what their level of understanding, knowledge
and skill in a particular area is.

0 Summative Assessment or assessment of learning as we referto it  : A culminating assessment in the
form of a project, performance task or exam thattiestog et her and assesses the st
understanding, knowledge and skills at the end of a unit of study . These assessments are challenging
and engage students in real world tasks or problems. Summative assessments may be differentiated
based on the lev el of readiness, interest and learning preference of individual students.



Frequency Definition Examples
Diagnostic or At the beginning of a gives information about 1 Pretests
Pre- assessment unit and before any what students kno w and 1 Surveys
new concept or skill are able to do before you 1 K-W-L Chart
is introduced. deliver instruction on a 1 Exitcard
Possibly within a unit | particular subject 1 Journal entry

if a strategy is being
used: for example
Within a Social
Studies Unit on the
causes of World War
| - a sample essay
before beginning a
section on essay
writing about the
causes

Or a survey of
fractions within a
unit on probability

Formative

Daily assessment
that helps you
understand whether
the students are

An assessment that allows
the teacher to check on

studentsd pro

throughout the unit. The

1 informal
observations,
conferences (1:1
discussion with the

grasping the questions or tasks assess student),
knowledge, skills and | the KUD (s) of the lesson 1 quiz
understandings being | or unit. 1 homework
taught. 1 journal entry
1 exitcard
Summative Assessment At the end of the A culminating assessment 1 project,
unit that ties together and 1 performance
Possibly several assesses the i1 exam
times within a large level of understanding,
unit- especially when | knowledge and skills at the
agreat deal of end of a unit of study.
memorization is These assessments are
required - for challenging and engage
example: frequent students in real world
vocabulary quizzes in | tasks or problems.
a Foreign Language Summative assessments
class may be differentiated to
meet the needs of
individual students
Within each unit of study, teachers are expected to utilize all three types of assessments . Each lesson

should contain a formative assessment of the degree to which student
that are set for the lesson. This can be done informally, by asking questions
assess their own level of understanding,

s have met or mastered the objectives
of students, asking students to
by using independent work, having students share their thinking

and




learning, homework or a quiz. These daily assessments serve as data for the class and are to be used to
inform decisions about the next steps in the unit of study.

I. Projects and Performance Tasks  as summative assessments :

An essential part of ass essing the level of understanding attained by students is through tasks and projects

that require the application of knowledge that simulates the real -world. When students are able to apply

what they learned to real situations and problems, they ar e utiliz ing the highestlevelof Bl oomds Taxonom
(See appendix) Each unit of study should have a project or performance task.

When designing a performance task it is essential that the teacher clearly define the expectations. For
each project or performance task, the teacher is expected to create the following:
1. A description of the task with each step clearly defined.
2. An example of the performance task or product.
3. Arubric which describes each component that is being assessed and what each level
of mastery mu st contain.
4. Clearly defined benchmarks for each component of the task with deadlines.
A description of the format and guidelines
6. The opportunity for students to make choices about the task or product with various
levels of difficulty.

o

II. Tests asafo rm of Formative and Summative Assessment
A Exams can be used as a form of formative ~ or summative assessment. Tests allow teachers to assess
studentsd ability to identify and explain concepts, s
Teachers are encouraged to use short quizzes to assess the level of understanding. A quiz can take
the form of an exit card with 1 -2 questions based on the K.U.D. s, a warm-up quiz, a weekly or bi -
weekly quiz or a mid -unit test or quiz.
A Allmajor exams should follow the structur e and format of the major state exam for that
subject in order to provide students with the opportunity to familiarize themselves with the
structure and format. Research on test taking strategies recommends that student have prior
knowledge of the structu  re which increases their ability to demonstrate their understanding in a
more accurate way.
I Each subject area is assigned a specific day of the week for exams to minimize the stress for
students. Each vertical team is asked to select a common day to admin ister exams throughout
the year.

A Students who receive special education support services are entitled to testing accommodations on
ALL tests. Please be aware of which students require these accommodations and check with the
special education support tea m to ensure that the modifications stated on an Individual Education
Plan are met at all times.

Homework as a form of Formative Assessment
Homework should be a meaningful learning experience that is assessed by the teacher regularly to provide
data and in sight into the level of understanding students have attained. Homework is an extension of the
learning that is taking place in the classroom. It provides students with additional opportunities to practice
and master the content, skills and strategies lear  ned during the school day. The administration encourages
you to set high standards while allowing for flexibility on a case by case basis. The following are the school -
wide expectations for homework:

1 Homework is not graded . Teachers are expected to indica te if the homework assignment was

complete or incomplete; handed in or missing . Homework attempts are worth 5% of the grade.

11



1 Students are to receive homework daily . If the class meets three times per week, it is recommended
to assign homework for each nigh t of the class.
A The task should not exceed 3 0 minutes
A All homework is due on the next class session unless the task is a part of along  -term
project
1 Independent R eading: New York State ELA standards require all  students to read a minimum of 25
books thro ughout the course of the school year. In order for students to meet this standard, we
have a school-wide independent reading program at home. All students are expected to read a book
of their choice for a minimum of 30 minutes every night . Students are exp ected to keep a log and a
reading response journal as evidence that they met the standard. While ELA t eachers are expected
to include independent reading as a part of the 20% for homework science and social science
teachers are encouraged to assign indepen dent reading as a part of the expectations for homework.

Tips to Motivate  students to complete homework:
1 Inorder to increase engagement and motivation to complete assignments at home, it is recommended
that teachers v ary the t ypes of homework assignments in accordance to the unit of study .
A Define, create, draw, | abel, explain, compare
A Regents type questions
1 Some teachers offer students a homework pass when then score a 90% or above on a test. Other
teachers offer a homework pass when student s are prepared for class for a set  period of time or
when they havendt missed any .assignments in a marking
1 One way to hold s tudents accountable for completing homework assignments is to require students
who fail to attempt the task to sign in the HW log book documenting the assignment they missed,
explaining why they missed it and a commitment to make up the missing assignment by a certain date.
This strategy is very helpful during family conferences and meetings with the advisor because it
provide s tangible evidence of the students work, or the lack thereof.
A tip: assign students numbers
1 All teachers are encouraged to require students  to record homework assignments in their Pathways
agenda. In order to increase accountability, some teachers include a grade for the student planners
as part of their homework grade

Tips for using homework as formative assessment
Remember that the research on feedback states that it should be specific and timely in order for it to have
an impact on student achievemen t. Here are a few tips for managing homework.

1 Create an answer key and distribute it to students each day so that they can assess their own level
of understanding. One way to do this is to place the answer key on an overhead transparency.
Students shou Id be responsible for checking and correcting their assignments upon entering the
classroom.

1 Select one problem from the homework to check during the class warm  -up activity. This gives the
teacher some data on the level of understanding.

1 Randomly collect homework on a different day each week to closely scrutinize the level of
understanding. Using the Homework Log Book holds students accountable to whether or not they
attempted the homework on the days you do not collect it.

1 Collect homework based on the f irst letter of the last name on any given day

A note on feedback: I n order for the multiple forms of ac
achievement, students need knowledge of their results in a timely manner. Providing meaningful feedb ack on
what the student is doing well (constructive feedback) and what the student can do to improve (instructive
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feedback) is essential. This feedback is critical for the students as well as their parents. While specific
timelines for returning student wo  rk are not dictated, teachers are encouraged to provide feedback daily
which is ideal or within one week on class work, homework, tests, quizzes and projects.

Stage 3: Daily Instruction
The final stage of planning is the day to day mini lessons and acti  vities that build the core knowledge of the
unit of study leading to the successful completion of the performance task. Daily instruction should al S0 be
planned using the Understanding by Design model, which may be thought of as backward planning . Each lesson
should begin with a measurable learning objective. After the specific learning objective is defined then the
assessment or task for the class is described. Finally, the mini lesson is created to support students to be
able meet the objective. Each les son plan should consist of the following:
Learning Objective with clearly defined K.U.D.andamet hod of measuring each stu
Essential Question to guide the learning
Warm up activity to activate prior knowledge (optional)
Connection the sente nce that tells students how what they learned yesterday is connected to what
they will learn today. This Connection is important if any deep understanding is going to occur.
1 Mini Lesson
o0 Ingeneral some students may need to observe modeling several times f  or clarity, while other
students may need continued modeling in order to grasp a concept that is particularly
difficult for them. This additional modeling should take place during independent practice via
small group instruction.
0 Active Engagement
A Within each lesson, the teacher is required to plan time for students to be actively
engaged in the act of learning. Active engagement allows students the opportunity to
explore a concept for depth of understanding. Active engagement may be done
individually or in small groups. It is an opportunity for each student to interact with
the skill or content material you have presented. At least 60% of each period should
be dedicated to active engagement daily.
Independent Practice or hands on activity
Share
Link or s ummary
Homework assignment to extend the classroom learning
Plan for differentiating instruction for specific students (see page 10 for more information on
differentiating instruction)

=A =4 =4 =4

=A =4 =4 -4 -4

Teachers are expected to have a written lesson plan for each class , for each day. Teachers are required to

have lesson plans available for occasional review. In order to facilitate this process smoothly , teachers are

asked to identify a location in the classroom | abebed o0l ¢
during an informal observation or walk -thru. Please have daily plans available at all times, unit planning should

be available for review throughout the duration of a Unit. (See appendix for optional lesson plan template)

The Role of Performance Data  to Drive Instruction and Planning

The second stage of the planning process involves assessment of understanding. These assessments serve as
information to help the teacher to make decisions about where to focus the attention in the upcoming lesson.

At Pathways, teachers are encouraged to generate data and information based on the learning experiences
that take place in the classroom as well as utilize the data provided by interim assessments and state
mandated assessments.
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Student Work as Data : Portfo lios

All tasks produced by students serve as sources of data. ~ The following list outlines the typical sources of
data available to teachers:

Observations of students working independently or in groups
Conferences with individual students

Homework tasks

Warm-up tasks

Exit cards

Journal entries

Student -centered self assessments

Quiz

Test with an item skill analysis

Performance tasks or projects with rubrics

Interim standardized assessments administered 3 -5 times each year

=4 =4 =4 -4 -4 -4 -4 -4 -4 -4

Each teacher is expected to collec t, organize and review data to identify  the level of mastery students have
attained in each area of the state standards. Portfolios are a method of collecting, organizing and analyzing
student work as data. Each portfolio must include a coversheet with the standards listed and indicate which
piece of work meets each standard.

Each student must have a portfolio in each subject class. The portfolio contains all major class work
assignments, group work assignments, test and quizzes, published writing, proje  cts and performance task.
These items are kept in school and are used to provide evidence that students have met the standards. They
are also used for professional development with a protocol for looking at student work. Each teacher must
designatealocat i on for the c¢classd portfolio folders. Each teach
of their classes and folders. Teachers are encouraged to give students a copy of their major assignments to
take home with the rubric explaining the grade and fe ~ edback on how to improve.
A InJune , students put together a comprehensive portfolio with selected pieces from each subject
area. Teachers will assist students in select ing pieces for their final portfolio. Students are
expected to write a cover letter for each subject area which reflects on the learning experiences
and growth throughout the school year.
A Presentations
i Each subject is presented on a separate day
I Students sit in groups of four and present their cover letter and one assignment per subject
t o three peers and a faculty member
I Parents, the College Board, and others are invited to attend

Providing Feedback
Current educational research states that the most power f
achievement is feedback. The feedback that teachers give students must meet four standards:

1. The feedback must be immediate and frequent. Providing feedback on a daily or weekly basis has the
greatest impact on student learning.

2. The feedback must be instructive which means to give students specific instructions on how to
correct mistakes or improve their practice.

3. The feedback must be constructive which means to give students specific feedback on what they are
doing well and encourage them to continue using particular skills and strategies.

4. The feedback must reference one specific knowledge and or skill based on the objectives for the
unit of study, lesson or performance task.
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Feedback on a daily or weekly basis has the greatest impact on student learning.

Details

Example

Constructive Feedback

The feedback must be
constructive which means to give
students specific feedback on
what they are doing well and
encourage them to continue using
particular skills and strategies.

/ see that you are writing a lot
about your charac
that is really great, continue to

think abo ut what your character is
doing when you are reading and
responding

! like the way you lined up the
equation steps in a neat ordered
way- that really makes solving the
equation so much clearer d keep
writing yo ur steps in this clear,
organized fashion

Research

The feedback must reference one
specific knowledge and or skills
based on the objectives for the
unit of study, lesson or
performance task

How can you make this response
better usi ng-ledsand a
strateqy?

What parts of-letsand
would help you answer this
question about mitosis?

Where on the chart we wrote
today can you find the next ste p
needed to solve this equation?

What do you think would make
Yyour response better?

Which part of t  he process do you
find confusing?

Which example(s) would you like
me to explain again?

Instructive feedback

The feedback must be instructive
which means to give students
specific instructions on how to
correct mistakes or improve their
practice.

! want you to write a few
sentences telling me what your
character did next and why one
specific character trait influenced
his actions

Please put a circle around like
terms with exponents , a triangle
around like terms with a
coefficient and a variable and a
square around like terms which are
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i ntegers. That wa
the mistake of 4x -5=9x

Fold your paper in half - write the
steps of mitosis on the left and
make a quick illustration on the
right side.

Now look at your paper and
correct the mistakes in  the
multiple choice section .

Underline the root of the verb,
watch for stem -changes, and
circle the conjugated endings. Go
back and make sure the
conjugated verb matches the
pronoun in your answers.

Rubrics as a form of Feedback

When students are en gaged in a long-term project or performance task it is essential to provide a rubric
which describes each component of the project and the levels of mastery on each component. The rubric
must be aligned with the goals and objectives  (K.U.D.S) Designing rubrics may seem overwhelming at first.
The school provides professional development opportunities for teachers who are new to designing and using
rubrics. Students should get in the habit of evaluating their own work based upon the rubric before they

hand it in for the final teacher evaluation. See template

Student Reflection and self - assessment as Feedback
Students are encouraged to reflect on their level of mastery and or understanding regularly. In addition,
students can be taught how to provide their pe  ers with feedback about their progress and achievement.

Report cards as a form of Feedback

Students receiv e a report card charting their progress every 9 weeks. Students are expected to have a
general idea of their prospective grade based on the other fo rms of feedback they have received overt he
course of the marking period as well as the information from Teacherease. The report card grade serves as

the benchmark indicator of t hEheregondhrd ninckidies aananzedcalgrade pr ogr e ¢
ranging from55t0 100 whi ch represents the st AdradedfsS5asthe bwestigradef mast e

that can be entered __on the report card. . Teachers are expected to include constructive and instructive
feedback about t he s bdditos,the fedilbagkmmasgimclede soncreterand specific actions
the student must take in order to improve. Teachers may also be expected to create a sheet explaining how

the grade was calculated as needed.

All feedback (provided by the teacher or by  students) must be written on a post -it note or on a separate
sheet of paper inorder t o avoid defacing the studentds wor k.

Grading Policy
In order for students to take ownership of their learning and achievement, they must have clearly defined
expectati ons at the beginning of the school year. Pathways operates on an annual grading system. Each

16



course is worth 2 credits and spans the entire school year. Each content area has features that are unique to
the discipline. The department with administrative ap  proval establishes a standardized grading policy which
is articulated to students and their parents in the curriculum letter and syllabus. The follow list outlines the
minimum standard components included in the grading policy:

Value
A Classwork (the assignments and tasks that occur during class time) 30%
A Homework attemp ts 5%
A Individual and Group Projects and Performance Tasks (written and oral presentations) 20%
A Tests and Quizzes 20%
A Journal entries or other learning  reflections and self assessments 15%
A Content specific tasks or processes (i.e. Lab Reports  or Independent Reading) 10%

A note on learning reflections: Reflection on the process of learning is equally if not more important than the
learning itself. Wh en a student is able to step back and take a meta -cognitive look at his/her learning and
identify the gaps in understanding, it increases the rate and degree of learning.

Hints and Tips for successful grading:
A All projects/papers getting a grade of B or better should be typed if that is a requirement of the
task.
References must be cited APA style
Teachers are responsible for communicating with the advisors of students who are not meeting the
standards in any of the above grading areas.
Teachers are encourage d to engage students in a self assessment to predict their numerical grade
each marking period in orde r to facilitate ownership and a sense of control over their progress.
Students will have the opportunity to complete an independent study project, due one week after
report card distribution, worth 10 points toward their semester grade
A Students who are pa ssing the course may complete an independent study project (different from the
makeup packet -research based)

Do Do Do e

Grading Schedule

A At Pathways we utilize two systems to provide students and parents with information on
progress. The first system is cal led Teacherease which is an  online planning and grade - book
system that provides teachers, administrators, students and parents with regular information.
This system must be updated regularly in order to provide accurate information to students and
parents . All teachers are expected to post the assignments for the upcoming week on
Teacherease by the close of business every Monday. Teachers are asked to post the dates of
upcoming exams and due dates for projects on Teacherease one (1) week in advance.

The s chedule for updating Teacherease:

September 26
October 17
November 7
December 5
January 9
February 13
March20
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May 1
May 22
June 5
A The second System of grading is called High School scheduling and Transcripts (HSST). HSST
is used quarterly to forma Iy record how students are performing based on the standards.
Teachers are expected to transfer information from Teachere ase into HSST at the end of
each marking period . Teachers will have approximately 1 week after the marking period ends to
enter grade s on the grading spreadsheet.

October 31
January 16
March 27
i June 15™ Final grade for the year is an average of all terms
* Grades are recorded on a excel spreadsheet generated by the DOE grading system. The

spreadsheets are normally available on e week before the end of the marking period and are due to the
assistant principal 3 days prior to the date of distribution. Technical support is available for those who
are unfamiliar with Excel. Reports cards are typically distributed one week after the end of the
marking period.

A note on meeting deadlines for grading and other administrative requests . Failure to adhere to and
comply with _the deadlines set by administration in consultation with the UFT and teachers, impacts the

s ¢ h o ol s/ fullilbcontmitrhents to the Department of Education , Students and parents. In the event
you will not be able to meet a deadline, you are required to request an extension from the principal

immediately. The ability to meet deadlines is one of the criter fon by which teachers are evaluated at the end

of the year.

Learning Styles and theResponséo St u d e n t DiffereNtmteddirstruction

Pathways values students on all performance levels and believe that students must work collaboratively
towards our goal of entrance and success in college. To that end, our students are heterogeneously grouped
in most subject areas. We believe that the ultimate measure of mastery is through sharing our learning with
others. When stu dents are heterogeneously grouped , t eachers must take into consideration the different
types of learning styles and preferences that students bring into the classroom . Learning styles and
preferences are simply different approaches or ways of learning. There are three primary learning styles

and three primary learning preferences.

Learning Styles
Visual Learners: /earn through seeing ...

These learners need to see the teacher's body language and facial expression to fully understand the
content of a lesson. They tend to p refer sitting at the front of the classroom to avoid visual obstructions
(e.g. people's heads). They may think in pictures and learn best  from visual displays including: diagrams,
illustrated text books, overhead transparencies, videos, flipcharts and hand -outs. During a lecture or
classroom discussion, visual learners often prefer to take detailed notes to absorb the information.

Auditory Learners:  fearn through listening ...

They learn best through verbal lectures, discussions, talking things through an d listening to what others have
to say. Auditory learners interpret the underlying meanings of speech through listening to tone of voice,
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pitch, speed and other nuances. Written information may have little meaning until it is heard. These learners
often be nefit from reading text aloud and using a tape recorder.

Tactile/Kinesthetic Learners: learn through, moving, doing and touching...

Tactile/Kinesthetic persons learn best through a hands  -on approach, actively exploring the physical world
around them. T hey may find it hard to sit still for long periods and may become distracted by their need for
activity and exploration.

Learning Preferences

Analytical preference: some students are more comfortable working in a very logical way looking at the

big pictur e.

Creative Preference : some students enjoy open - ended tasks that require them to use their creativity

in order to fulfill the task.

Practical Preference : some students enjoy planning , organizing and taking a practical approach to their
work.

Differentiat ing Instruction create s multiple paths for studen ts with varying abilities and learning styles to
absorb and learn concepts. There are basically four ways to differentiate instruction.

1.) Differentiating Content
Content can be described as knowledge, skills and attitudes that students should learn. Students who
already know the content can possibly skip direct instruction and begin to apply concepts to the task of
solving a problem. If reading is required to learn the content, teachers can provide leveled reading that
addresses the needs of individual students and addresses the foundational content required for learning,
acquisition and transfer.

2.) Differentiating the Process/Activities
Differentiating the process means varying learning activities or strateg ies to provide appropriate methods
for students to explore concepts. For example, students can use a graphic organizer to explore a concept;
these graphic organizers can vary in difficulty depending on the needs of individual student S.

3.) Differentiating  the Product
Differentiating the product means varying the complexity of student work that they are asked to produce.
All work should demonstrate student knowledge of the concepts wh ile accounting for variations in  learning
styles and levels.

4.) Differenti ating By Manipulating the Environment or Through Accommodating Individual Learning
Styles.
It is important for teachers to recognize that students may perform better in different environments.
Some students work better in groups or pairs while other stude nts require a space with limited distractions
to maximize productivity. It is necessary that the teacher be flexible in providing these spaces for students
in order to maximize their learning experience.

Responding to Students Needs

When students entert  he classroom, we are naturally responding to the traits students bring with
them. At any given time, we are trying to respond to the individual needs of each student.
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There are four traits students bring into the classroom.
1. Readiness refers to the studen t &ksowledge, understanding and skill related to learning he/she has
for a particular sequence of learning experience -this readiness is directly connected to his/her prior
learning experiences.

2. Interest: each student enters the classroom with a set of int erests that can be used to hook him/
her into the learning.

3. Learning style preference: each of us has a preferred way to approach our work -analytical, creative
or practical.

4. Affect: students enter your classroom with a range of emotions about themselves, t heir ability and

their strengths and weak nesses.

Speci al Needds Student s
All teachers will be given a copy of a current Individual Education Plan for any student who receives mandated
special education services. The teacher is responsible for reading th e IEP, conforming to the mandates, such
as time extension on tests, and keeping all IEPs in a secure place. Please respect confidentiality. Do not discuss
any studentds academic weaknesses with anyone other than
The school has a Pupil Personnel Committee. This committee meets regularly to discuss appropriate academic
and social intervention for students.  The PPT welcomes input from any member of the school community and
all concerns should be brought directlyt o0 a member of the pupil personal commi ttee for further investig  ation.
Parent concerns should also be addressed through the committee procedure.

SchootWide Positive Behaviorintervention and Support Program (PBIS)

At Pathways we strive to support all st udents in order to facilitate achievement both academically and

socially. In order to achieve this goal we are launching a School -Wide Positive Behavior Support program. The
academic goal of the program is to increase student achievement by creating a supp  ortive learning
environment with clear and explicit expectations for all students. The social/lemotional goal of the program is
to ensure that students receive the necessary support to assist them to make positive choices and decisions

in their lives at sch ool, home and in the community.

There are three (3) tiers in our school  -wide positive behavior support system:
1. Primary Prevention which addresses school -wide proactive strategies for defining, teaching and
supporting appropriate student behaviors  in the classroom and non-classroom areas. The primary level
of prevention begins with clear expectations and rewards for meeting those expectations.

2. Secondary Prevention focuses on a specialized group o
Ri skd6 bshmRiiookd behavior is a term to describe behavi
academi c, soci al and emot i onarli sakcéh i beevheameinatr.s Eaxraemp | cehsr

lateness, cutting, course failing. Sudden change in performance or achieve  ment, instigating, fighting,
gang activity, disruptive behavior in the classroom, etc. The secondary level of prevention begins with
identifying students who have not been rewarded or have received consequences for not meeting the
expectations and implemen ting the intervention support plan.

3. Tertiary Prevention which focuses on indiRvisdkvwalbiehadi o
OHiI-Bhskdé behaviors include suspe cinvavdmedtyhistgry & physicad | c o h o |
or sexual abuse, long-term absences, etc. The tertiary level begins with an individualized behavior
planning session which is discussed at the PBS meeting with the advisor, parent and student.

We begin our plan by having clear expectations of  every community member; clear rewards for students who

are successfully navigating our school community and intervention plans for student s who are struggling to
meet the expectations of our community .
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Expectationsof Students at Pathways

Pathways College Preparatory School has h igh expectations and standards for each member of the

community. Our school-wide behavior support system is based on respect . Each person (students, teachers,
parents and school leaders) must take responsibility for their own learning and the learning o f their peers.
Expectations are set for academic achievement as well as for social / emotional development. Students know
what is expected of them both inside and outside of the classroom. Students will receive regular feedback
describing how well they are meeting these expectations.

Goal: Community members will demonstrate understanding of the concept of respect and its importance in a
community.

U Respect for yourself

o All members of the community will demonstrate respect for themselves by coming to sch ool
regularly and on time, prepared for class and ready to learn. All members of the community
will communicate their ideas, beliefs and feelings in a way that respects the listener(s) and
work to resolve conflicts non -violently.

o Students will wear the sc ___hool uniform daily . The school uniform consists of khaki or navy
blue bottoms with a school shirt with logo. Female students may choose between pants or
skirts. Skirts may not rest more than 3 inches above the knee. Extremely baggy pants will not
be accepted. The Chancell or s Regul at iHats)Bandamag dnd Headt t h e
rags.

U Respect for all members of the community

o All members of the community will demonstrate respect in their interactions with other
members of the community. This respect extends to but is not limited to the ideas, beliefs,
feelings, personal space and property of community members.

U Respect for the school community

o All members of the community will demonstrate respect for the school community by
following the rules and rou tines of the school - in and outside of the building.

o0 We understand that many students carry cellular telephones to school. When cell phones ring,
it interrupts teaching and learning. If your phone rings in class, it will be taken and returned
to you at the end of the day. If this happens more than once, it will be returned to the
st ud eparens. &

o Inorder to maintain a clean and safe learning environment all food and beverages (except
water) will be restricted to the cafeteria.

1 For the health a nd safety of our learning space, students may only eatf ood in the
cafeteria. T eachers reserve the right to offer treats in their classrooms as long as
the room is cleared of food products

1 All water bottles must be plastic.  Glass bottles are a safety haza rd and may not be
brought onto school premises. This w ater policy may be regulated by classroom
teachers on an individual basis.

Teaching the Expectations

Each September, all teachers and advisors are expected to explicitly teach students the core values and
expectations of our community. Each House team will develop a set of age appropriate lesson plans for the
students in their learning community. Teachers are free to design lesson plans individually as long as they
meet the objective. Students are expec ted to be able to recite the core values by the end of September.
These values will also be taught and reviewed in our Morning Meetings regularly.

21






